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Abstract

This article examines the theoretical foundations of forming foreign language communicative competence
among 5" grade students within the context of modern educational requirements. The study highlights key
pedagogical approaches, psychological principles, and linguistic components that contribute to effective
language learning at the middle school level. Special attention is given to the role of age-specific cognitive
development, motivation, and social interaction in the process of language acquisition. Emphasis is placed on
communicative teaching methods, learner-centered instruction, and the integration of meaningful language
activities that encourage real-life communication. The article also analyzes the importance of creating a
supportive classroom environment where students can actively participate in language practice without fear of
making mistakes. Furthermore, the research outlines the interconnected development of listening, speaking,
reading, and writing skills as essential elements of communicative competence. The article aims to provide a
comprehensive conceptual framework for teachers to improve foreign language instruction and enhance
students’ communicative abilities through effective and innovative pedagogical strategies.

Keywords: foreign language education, communicative competence, communicative approach, language
skills, learner-centered teaching.

Introduction

In contemporary educational systems, the formation of foreign language communicative competence
is regarded as one of the central goals of language instruction. The increasing interconnectedness of
societies and the growing role of international communication require learners to develop not only
knowledge of grammatical structures and vocabulary but also the ability to use a foreign language
effectively in real communicative contexts.

Today, large-scale changes are taking place in school education related to the updating of the content
of education, the introduction of new educational standards and the active use of digital technologies.
A modern school focuses not only on the transfer of knowledge, but also on the development of the
student's personality, independence, critical thinking and ability to communicate. The student with
his interests, needs and individual characteristics is at the center of the educational process. The
student's personal interest becomes the most important condition for the successful assimilation of
the material, since it is internal motivation that determines the level of activity and involvement in
educational activities. In these conditions, the role of the teacher as an organizer of cognitive activity
increases. The teacher needs to understand which aspects of the child's personality can develop in the
process of learning English, how a foreign language contributes to the formation of a worldview,
communicative culture, tolerance and intercultural competence. It is important for a teacher to
correctly select modern pedagogical technologies, teaching methods and techniques that will ensure
the achievement of the planned results and create conditions for active learning activities of
schoolchildren. The main purpose of teaching English is to develop communicative competence. This
implies not only mastery of the lexical and grammatical means of language, but also the ability to use
them in real communication situations. Communicative competence includes the ability to perceive
oral and written speech, express one's thoughts, participate in a dialogue, and argue one's point of
view. In addition, in modern conditions, the ability to work with information is of particular
importance: to analyze texts, audio and video materials, critically evaluate sources, select the
necessary information and use it to solve educational and practical problems. Thus, English language
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teaching is closely related to the development of students' critical and creative thinking.
Consequently, there is a need for such an organization of the content of learning and cognitive
activity, which would contribute to a faster and more conscious assimilation of knowledge. The
educational process should be aimed at activating the mental activity of schoolchildren, developing
their skills of independent work with educational materials, and developing research and analytical
skills. It is important to create situations in which students not only reproduce the finished
information, but also independently extract, process and apply it in practice. This contributes to the
formation of information and communication competencies, which are key in modern society.

Psychological factors such as motivation, age characteristics, and social interaction have a strong
influence on how students learn a foreign language. Language learning is also affected by linguistic
ideas that explain how grammar, vocabulary, and communication skills develop step by step. When
teachers understand these ideas, they can choose teaching methods that help students become more
active and interested in learning. Activities like group work, discussions, and communicative tasks
give learners the chance to use the language in real situations. This helps students speak more freely
and feel more confident. For this reason, understanding the theoretical background of communicative
competence is important for improving foreign language teaching in the 5™ grade and for developing
practical language skills needed for further education and everyday communication.

The relevance of this study is connected with the growing importance of foreign language knowledge
in the modern world. Globalization and changes in education systems mean students are expected to
communicate confidently in another language. For that reason, modern school programs often treat
communication skills as a central goal of language learning. Even so, many middle school students
still struggle to use a foreign language in real-life situations. Traditional approaches tend to emphasize
grammar rules and memorizing vocabulary, and this doesn’t always translate into being able to
communicate. That is why exploring effective teaching approaches and the theoretical basis of
communicative competence in 5% grade is important for improving the overall quality of foreign
language education.

The scientific value of this research is in bringing together and analyzing key theoretical perspectives
on communicative competence and how they can be applied in foreign language teaching. The study
looks at how linguistic, psychological, and methodological factors interact in the learning process. It
also points to the importance of communicative teaching methods in motivating students to use the
language actively. The findings may support further academic discussion and provide a theoretical
foundation for future research in foreign language education.

Aim of the Research. The aim of this research is to analyze the theoretical foundations of forming
foreign language communicative competence among 5™ grade students and to identify effective
pedagogical approaches that promote the development of students’ communicative skills in the
learning process.

Main Part. Linguistic competence includes mastery of grammar rules, vocabulary, and pronunciation,
which enable learners to form correct and meaningful utterances. Sociocultural competence refers to
the ability to use language appropriately according to social norms, cultural values, and situational
contexts [Richards J.C., 2006: P.345]. Discourse competence involves organizing ideas logically in
spoken and written communication, while strategic competence allows learners to overcome
communication difficulties through paraphrasing, clarification, or non-verbal cues. Therefore,
language instruction should focus on meaningful communication through dialogues, role-playing
situations, storytelling, group discussions, and project-based learning. These activities create
opportunities for students to practice language in realistic contexts, which promotes deeper
understanding and practical application of linguistic knowledge [Nguyen T.M., Boers F., 2011:
P.102]. When these skills are developed simultaneously, students gain a holistic understanding of
language use.

Literature Review
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Numerous researchers have explored the concept of communicative competence and its role in
foreign language education. Early theoretical foundations were established by Dell Hymes, who
introduced communicative competence as the ability not only to produce grammatically correct
sentences but also to use language appropriately in social contexts [Hymes D., 1972]. Later, Canale
and Swain expanded this model by identifying key components such as grammatical, sociolinguistic,
discourse, and strategic competence [Canale M., Swain M., 1980: P. 47]. According to Savignon,
communicative competence should be viewed as a dynamic ability that develops through meaningful
interaction and authentic language use rather than through isolated grammar practice alone [Savignon
S.J., 2020]. Educational psychologists such as Lev Vygotsky emphasized the importance of social
interaction in learning processes. According to his theory of social constructivism, learners develop
knowledge through communication and collaboration with others [Vygotsky L.S., 1978]. The
literature demonstrates that communicative competence is best formed through active engagement,
social interaction, and meaningful language practice. Theoretical and empirical studies support the
effectiveness of communicative teaching methods in fostering students’ linguistic development and
communicative confidence. Later, Canale further developed this framework by emphasizing the
transition from theoretical models of communicative competence to practical communicative
language pedagogy [Canale M., 1983].

The concept of communicative competence has been widely studied in linguistics and pedagogy,
forming the theoretical basis of modern foreign language teaching. From a psychological perspective,
the role of social interaction in language learning was strongly supported by Lev Vygotsky [ Vygotsky
L.S., 1978]. His theory of social constructivism emphasizes that learning occurs through interaction
with others within a cultural and social environment. Students learn a foreign language better when
they actively communicate and work with tasks connected to real-life situations. Research shows that
interactive teaching methods are especially useful in middle school. Scientists note that language
skills should be taught together. Speaking, listening, reading, and writing must develop at the same
time, because learning grammar alone is not enough for real communication. Many researchers have
studied how communication skills develop. Vygotsky showed that students learn better when they
work together and support each other. Krashen explained that understanding meaningful language
helps students learn more effectively. Other scholars proved that group discussions, pair work, and
real-life tasks help students speak more confidently and naturally. From a psycholinguistic
perspective, Krashen highlighted the importance of comprehensible input for successful language
acquisition, arguing that learners progress when they are exposed to meaningful language slightly
above their current proficiency level [Krashen S.D., 2020].

Modern studies also show that communicative teaching improves both fluency and accuracy.
Researchers emphasize that motivation, emotions, and active thinking play an important role in
language learning. When students are interested and involved, they learn faster and use the language
more successfully. In Kazakhstan, significant research on foreign language education has been
conducted by G.Sarsenbayeva She focused on competence-based education and intercultural
communication in foreign language teaching. Sarsenbayeva emphasized that communicative
competence includes not only linguistic knowledge but also cultural awareness and critical thinking
skills. Her work highlights the importance of preparing students for real communication in
multicultural environments [Sarsenbayeva G.F., 2018]. In the context of Kazakhstan’s educational
system, the competence-based approach is considered a key methodological foundation for modern
foreign language education [Kunanbayeva S.S., 2010]. Research conducted in Kazakhstan shows that
the use of interactive technologies significantly enhances students’ communicative competence and
increases their motivation to participate in language activities [Zhetpisbayeva A.B. et al., 2018].

Modern linguists such as I.L.Bim and E.I.Passov emphasize that communicative skills play a crucial
role in the structure of communicative competence, as they enable learners to perform a wide range
of communicative functions [Passov E.I. 2020], including the ability to:

- initiate and make contact;

- create a favorable first impression;
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- ask and answer questions;

- have a conversation, express your thoughts briefly and accurately;

- to encourage the interlocutor to clarify his position, statements;

- listen, hear, and understand what the other person meant;

- to provide feedback, i.e. to convey to the partner that he was heard and understood;

- equalize emotional tension in a conversation, in a discussion;

- to read and correctly interpret the non-verbal signals of the interlocutor (gaze, facial expressions,
gestures, postures);

- manage your own expressive signals in the communication process;

- interact effectively with others through collaboration;

- master communication models;

- use a variety of communication styles in the process of interaction;

- understand the specifics of speech genres and communicative means of achieving goals during
interaction.

Due to the fact that communicative competence most accurately reflects the subject area of «Foreign
language», the formation of communicative competence acts as a leading goal in teaching foreign
languages. To achieve this goal, modern pedagogy has adopted a system-activity approach. Along
with such methods as collaborative learning, problem-based role-playing, and the Student's Language
Portfolio, the project method most fully reflects the basic principles of the system-activity approach.

Methods

In the course of the study, a number of scientific methods were used in order to determine the
theoretical foundations of the formation of communicative competence in a foreign language of 5%
grade students. First of all, the works of domestic and foreign scientists were analyzed, a comparative
analysis of the scientific literature on the theory of teaching a foreign language and the problem of
communicative competence was carried out. In addition, general educational standards and curricula
were considered. Scientific data were systematized, summarized and summarized. According to
Shchukin, effective foreign language instruction requires a balanced integration of linguistic,
communicative, and methodological components to achieve sustainable learning outcomes [ Shchukin
AN, 2022].

At the empirical stage of the study, the method of pedagogical control was used. During the lesson,
the level of speech activity and participation of students in communication was determined. A survey
was conducted to determine the interest of students in a foreign language and motivation for learning.
In order to determine the level of formation of listening, pronunciation, reading and writing skills,
diagnostic tasks and test work were organized. In addition, conversations were held with students and
teachers.

In the course of the study, a pedagogical experiment was organized and the effectiveness of the system
of tasks of the communicative direction was checked. The experiment consisted of constational,
formative and final stages. The results obtained at each stage were compared and the level of
development of students' communicative competence was determined. The data obtained were
processed using quantitative and qualitative analysis methods. The results were calculated in
percentages and a comparative analysis was carried out. This ensured the scientific validity and
reliability of the results of the research work.

Results and discussion

The experiment involved two stages: a pre-experimental assessment (before the implementation of
communicative activities) and a post-experimental assessment (after the application of
communicative teaching strategies over a specified period).

The participants included 5 grade students who were assessed based on four key components of
communicative competence: listening comprehension, speaking ability, reading skills, and writing
performance. To find out how communicative teaching methods help 5™ grade students develop
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foreign language communication skills, a teaching experiment was carried out. The research included
three stages: the initial assessment stage, the teaching stage, and the final assessment stage.

At the beginning, students’ communication skills were checked through listening, speaking, reading,
and writing tasks. The results showed that many students had problems with speaking, understanding
spoken language, and using vocabulary in real communication. Most students showed low or medium
levels of communicative skills. This showed that teaching methods needed to be improved. Based on
these results, a special teaching program was created. The program focused on interactive lessons and
active student participation. Students practiced language through real-life communication activities.
For example, they practiced introducing themselves, talking about hobbies, and acting out everyday
situations like shopping. These activities helped students speak more freely and feel more confident.

Teachers also used dialogue exercises to help students develop natural speaking and listening skills.
Students worked in pairs and small groups, which helped them communicate with each other and
learn together. They completed small projects, solved simple problems, and prepared short
presentations using different language skills. Listening tasks included short dialogues and short texts
read by the teacher. As a result, students felt more confident, were not afraid to speak, and took an
active part in communication. The results of the initial diagnostics are presented in Table 1.

Table 1
Results on the levels of communicative competence of students after the experiment
Language skills Before the Experiment After the Experiment
Listening comprehension 42% 71%
Speaking ability 38% 69%
Reading skills 50% 78%
Writing performance 45% 73%
Overall communicative competence 44% 73%

The data in Table 1 show that all components of communicative competence improved noticeably
compared with the results of the initial diagnostic assessment. The greatest progress was seen in
listening comprehension and speaking, which had earlier been identified as the weakest areas before
the experimental program was introduced. Many students began to use language structures more
confidently and independently, without relying on constant teacher support. They demonstrated a
greater readiness to express their ideas, exchange opinions, and ask questions during classroom
communication. The results of the experiment showed a significant increase in the language skills of
students. The listening comprehension rate was 42% before the experiment and increased to 71%
after the experiment. This means that the level of perception of verbal information by students has
improved. The ability to speak at the initial stage was at the level of 38%, and after the experiment it
reached 69%. This indicator indicates that students began to express themselves more freely in a
foreign language. Reading skills were increased by 50% before the experiment, then to 78%. This
proves an increased ability to understand the text and assimilate information.

Recording performance increased from 45% to 73%. Students showed confidence in the performance
of written tasks. The overall level of communicative competence rose from 44% to 73%. This
indicates that the methods used during the experiment were effective and the language skills of the
students were developed in a complex way.

Conclusion

The present research addressed both the theoretical background and the practical implementation of
developing foreign language communicative competence among 5" grade students. The review of
pedagogical literature confirmed that communicative competence represents a multidimensional
construct integrating linguistic knowledge, socio-cultural awareness, and the ability to apply language
skills in real communicative situations. The experimental phase of the study demonstrated the
effectiveness of communicative-oriented instruction. During the formative stage, students were
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engaged in interactive activities such as role-plays, pair and group discussions, collaborative tasks,
and project-based learning. These methods created meaningful opportunities for authentic language
use and supported the gradual improvement of communicative abilities.

Effective learning is achieved when the teacher does not isolate the study of grammatical phenomena
from speech practice, but organically combines them with the development of communication skills.
Performing mechanical exercises to substitute forms or transform sentences does not guarantee the
ability to use constructions in real communication. It is much more productive to consider grammar
as a means of expressing certain communicative intentions: requests, advice, descriptions of events,
expressions of opinion or assumptions. In this case, students begin to perceive grammatical structures
as a necessary resource for conveying their own thoughts. To stimulate the formation of
communicative competence in teaching grammar, it is important to apply special methodological
techniques that create conditions for the active use of the studied constructions. Role-playing and
situational games are an effective tool, in which students are forced to use grammatical forms in a
live dialogue. The form of play reduces psychological stress, increases motivation and promotes a
more natural use of language. Equally important is the use of authentic materials: fragments of
interviews, articles, dialogues, videos and short stories. Working with such sources allows you to see
grammatical constructions in their natural context and understand their functional purpose. The
analysis of real language examples creates a sense of linguistic norm among students and contributes
to the development of an intuitive understanding of the structure of utterance.

Familiarization with the culture of English-speaking countries also plays a significant role. The
cultural context helps explain the use of certain speech patterns and stable expressions, and makes
the learning process more meaningful and practice-oriented. Students begin to perceive grammar not
as a formal system, but as part of a living language environment.
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JTg1JUQxJTgxJUQxJThGKyVEMSU4MSsIRDAIQjgIRDEIODEIRDAIQkYIRDAIQkKUIRD
AlQKIIRDEIOEMIRDAIQjcIRDAIQKUIRDAIQ]IIRDAIQ]AIRDAIQkQIRDAIQjgIRDAIQjU
IRDAIQkMrJUQwJUI4JUQwJUJEJUQxJTgyJUQwJUI1JUQxJTgwJUQwJUIwJUQwJUJIBJ
UOxJTgyJUQwJUI4JUQwJUIyJUQwWJUJEJUQxJThCIJUQxJTgl KyVEMSU4MiVEMCVC
NSVEMSU4NSVEMCVCRCVEMCVCRSVEMCVCQiVEMCVCRSVEMCVCMyVEMCV
COCVEMCVCOS4rJUQwI TkyJUQwWJUTTJUQxJTgxJUQxJTgyJUQwWJUJEJUQwIUI4JUQ
wJUJBKYVEMCVCRiVEMCVCNSVEMCVCNCVEMCVCMCVEMCVCMYyVEMCVCRS
VEMCVCMyVEMCVCOCVEMSU4NYyVEMCVCNSVEMSU4MSVEMCVCQSVEMCVC
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5-1m1i CHIHBIN OKYIIBLIAPBIHBIH IIET TUTIHAErT KOMMYHUKATHBTIK KY3bIPeTTIIiriH
KAJBINTACTHIPYAbIH TEOPHUSJIBIK Herizaepi

'@ I Ilunwanuna, ' P.)Kycynosa
U1 H.I'ymunes amwinoazv Eypasus ynmmuix ynueepcumemi (Acmana, Kazaxcman)

Anoamna

Makanana Kasipri OutiM Oepy Tamanrtapbl asChblHIA S5-I CHIHBIN OKYIIBUIAPBIHBIH IIET TUTIHACTI
KOMMYHHKATUBTIK KY3BIPETTUIITH KaNbINTACTHIPYIBIH TEOPHUSUIBIK HETi3/epi KapacThIpbUIaabl. 3epTTeye
HEri3ri MeKTem [eHrediHAe IIeT TUTIH THIMII MEHrepyre BIKMAl eTeTiH NeNarorHKalbIK Tociiiep,
MICUXOJIOTHSJIBIK KAFUIATTap JKOHE JIMHTBHCTHKAIBIK KOMIOHEHTTEp alKplHAadagsl. Tinai MeHrepy
YZAEpiCiHAE JKac epeKIIeTiKTepiHe cail KOTHUTUBTIK AaMy, OKYIIBUIAPIBIH YOXKAEMeCi MEH dJIEyMETTIK e3apa
OpeKeTTEeCyiHiH peliHe epeKIlle Ha3ap ayaapbiianbl. KOMMyHUKAaTUBTIK OKBITY oMiCTEpiH, OUTIM amyIibiFa
OaFpITTAFaH OKBITYBl XOHE OMIpIIK JKaFJasTTapra HETI3NeNreH MarblHAIBI TUIMIK TarchblpManapabl
KOJIJJaHy IbIH MaHBI3IbUTBIFBI KopceTiieai. COHBIMEH KaTap MaKallajia OKyIIbUIap IbIH KaTelecyIeH KOPBIKIaH,
TIINIK  ToxipuOere OeJCeHII KaThICyblHA MYMKIHAIK OepeTiH Konainmel OimiM  Oepy opTachlH
KaJIBINTACTBIPY/IBIH MOHI TalJaHa/bl. 3epTTey OapbICBHIHIA THIHIAIBIM, alTHUIBIM, OKBUIBIM KOHE Ka3bLIBIM
JaFAbUIAPBIHBIH ©3apa OaiaHbicTa JaMybl KOMMYHUKATHBTIK KY3bIPETTUTIKTIH HETi3Ti Kypamaac Oemikrepi
peTiHIe KapacThIpbliaibl. MaKajlaHbIH MaKCcaThl — HIET TUIIH OKBITYbI KETUIIIPYTe JKOHE OKYIIbUIAPIbIH
KOMMYHHKATHBTIK KaOlIeTTEPiH THIM/Ii 9pi MHHOBAIMSJIBIK, TI€AarOTHKAIBIK CTPATETHsIIap apKbIIbl TaMBITYFa
OaFbITTalIFaH TYKBIPHIMIAMAIIBIK HET13 YChIHY.

Tyuin co30ep: WET TiJIH OKBITY, KOMMYHHKATHUBTIK KY3bIPETTLTIK, KOMMYHHUKATHBTIK TOCLUI, TUIIIK JaFapLiap,
O1J1iM aymIbIFa OaFbITTAIFaH OKBITY.

TeopeTnyeckue 0cHOBbI GOPMUPOBAHUS HHOA3BIYHOH KOMMYHUKATHBHOMN
KOMIIeTEeHIINH Y yUaluxces 5 kiacca

'@ I Hlunwanuna, ' P.)Kycynoea
' Eepasuiicxuii nayuonansuuiii yuueepcumem umenu JI.H.I'ymuneea (Acmana, Kazaxcman)

Annomayus

B nanHOI1 cTaThe paccMaTPUBAIOTCS TEOPETUIECKHE OCHOBBI POPMUPOBAHMUS HMHOS3BIYHONH KOMMYHHKATHBHON
KOMIIETEHIIMM Yy Yy4YalluXcsl 5-X KJIacCcOB B KOHTEKCTE COBPEMEHHBIX 00pa3oBaTeNbHBIX TpeOoBaHui. B
WCCIICIOBAHUN BBLICISIFOTCS.  KJIIOYEBBIE IEAarOrMYeCKHe ITOAXOABI, ICHXOJOIMYECKHE NPUHLMIBI U
JUHTBUCTUYECKHUE KOMIIOHEHTHI, CIIOCcOOCTBYOmMUe 3h()EKTUBHOMY OOYUEHUIO WHOCTPAHHOMY SI3BIKY Ha
YpOBHE OCHOBHOW MIKOJbl. Ocoboe BHHMaHHE YAESETCS POJIM BO3PACTHBIX KOIHUTHBHBIX OCOOEHHOCTEH,
MOTHBAIlMM M COLMAJIbHOTO B3aMMOJICHCTBUSI B TPOLIECCE OBIAACHUS SI3BIKOM. AKIEHT CJAelNaH Ha
KOMMYHHKATUBHBIX ~ METOJaX OOydYeHHs, JHYHOCTHO-OPUEHTUPOBAHHOM TIOAXOJEC M  HMHTETpaluu
COJIepKaTeNbHBIX S3bIKOBBIX 3a/IaHWH, HAIIPaBIIEHHBIX HAa PA3BUTHE PEATbHOTO pedeBoro odmeHus. B cratee
TaKXe aHAIM3UPYETCs 3HAYSHUE CO3JaHMs [TOIEP’KUBAIOILEH 00pa30BaTeIbHON Cpe/ibl, B KOTOPOH yJaruecs
MOTYT aKTUBHO y4acTBOBATb B SI3IKOBOM MpakTHKe 0e3 cTpaxa gomylieHus omuook. Kpome Toro, B padore
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PACKpPBIBACTCA B3aWMMOCBA3aHHOC pPAa3BUTHEC HABBIKOB ayJIWPOBAHUA, T'OBOPCHHA, UYTCHUA M IIHMCbMa KakK
KIIIOYCBBIX COCTAaBJIAIOIINX KOMMYHHKaTHBHOﬁ KOMIICTCHIINH. HCJIB CTaTbU 3aKJIHOYacTCA B pa3pa60T1<e
LICJIOCTHOM KOHHGHTyaﬂLHOﬁ OCHOBBI, HaHpaBJ’IeHHOﬁ Ha COBCPUHICHCTBOBAHUC MPEIIOJaBaHUs HHOCTPAHHBIX
SA3BIKOB W PAa3BUTUC KOMMYHUKATUBHBIX yMeHI/Iﬁ 06yqa10mnxc;1 noCpeacCTBOM 3(1)(1)CKTI/IBHI)IX u
VHHOBAITMOHHBIX IIEAArOrt4€CKHuX CTpaTeFI/Iﬁ.

Knioueswie cnosa: WHOS3BIYHOE 06p330BaHI/Ie, KOMMYHHKaTUBHAas KOMIIETCHIUA, KOMMYHHKaTI/IBHblﬁ noaxon,
SA3BIKOBBIC HABBIKU, TUYHOCTHO-OPUCHTHUPOBAHHOC 06yquHe.
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FoMO ®EHOMEHI: PRZYBYLSKI IIIKAJIACBIH KA3AK TIJIIHE BEHIMJIEY

* C EJJAVJIETREK®, 'A.M.AUTBIIIIEBA
LT H I'ymunes amvinoazor Eypasus ynmmulx yHugepcumenti
(Acmana, Kazaxcman)
*dauletbeksymbate@icloud.com, aigulmukatay3@gmail.com

Anoamna

Makanaza aJeyMeTTIK JKeNUISP/IiH KeH Tapalybl Karaanbiaaa e3¢kt 0okl otbipran FOMO (Fear of Missing
Out) ¢penomenin emmeyre apaanran A.K.Przybylski a3ipneren mkanmansl Ka3zak TiUTIHE TUTIIK )KOHE MOIEHU
Typrbiga OeHiMaey HOTWXKeNepl YCBhIHBUIAABL. 3epTTeyAiH Makcathl - FoMO mikamachlHBIH Ka3akiia
HYCKACBIHBIH Ma3MYHJIBIK BaJMJITUIITIH aHBIKTAY JKOHE OHBIH OacTamKbl ICUXOMETPHUSJIBIK CHUIIATTaMalapbiH
Oaramay. 3epTTey OapbIChIHAA INKajla TapMaKTaphl Ka3ak TiTiHE ayaapbUIbI, KoCciOM capammbuIapabiH
KaTBICYBIMEH Ma3MYHZBIK capantama xyprizingi. Polit xome Beck omicremeciHe colikec Ma3MYHIBIK
Banuariaik uaaekcrepi (I-CVI, S-CVI/Ave) ecenrenin, mKajJaHbIH Ma3MYHBIK BAIMATUIINHIH 6T€ KOFaphI
NeHrelie eKeHl aHBIKTAIIbl. OMICTEMEHIH MIOTTHIK ampobamuscel 20-23 jkac apanbFblHIarel 34
PECTIOHCHTTIH KaThICYbIMEH OHJIAH (hopMaTTa Ky3ere achpbulabl. CHIIATTaMalbIK CTATHCTHKA, YIIECTIpIM
epEeKILEeTIKTePl J)KaHe 1IIKI KeTiCIMALTIK KepceTKimrepi Tanganabl. Hotmwkenep FoOMO mikanachbiHbIH Ka3akiia
HYCKACBIHBIH CEHIMIUTIrHIH *xorapsl ekeHiH (Cronbach’s a = 0,878) xoHe 0apIibIK TapMaKTapAbIH OJIIICHETIH
KOHCTPYKTIEH YieciMai exkeHiH kepcerTi. KopberreiHapuiaii kene, FoOMO mikanachlHBIH Ka3ak TilliHE
Oeliimaenren Hyckachl KazakcraH jkacTapbl apachlH/a dJIEyMETTIK KeJep/al naijanaHy epekielikTepiH,
TUQPPIABIK MiHE3-KYIBIKTEL jkoHe FoMO (QeHOMeHiHIH TMCHXOJOTHSIBIK CallapblH 3epTTeyre >Kapambl
FBUIBIMH-IMATHOCTUKANIBIK KYpal pPETiHAC YCHIHBUIAAbL. AJBIHFAH HOTWXKENEp IIKAJaHbl 9pi  Kapail
KCHEHTIITGH TCUXOMETPUSUIBIK ~ TEKCepyJieplie JKOHE KOJNJaHOallbl TMCHXOJOTHSIIBIK — 3epTTeyyiepie
naiaanaHyra MyMKIHZIK Oepei.

Tytiin co30ep: FOMO, aneyMeTTiK xemisiep, ICUXOAUarHOCTUKA, IIKaTaHbl OeHiMaey, Ma3MYH/IbIK BAJTUATUIIK,
CEHIMJILTIK, JKacTap MCUXOJIOTHSCHI.

Kipicne

Kasipri xahanjmany koHe uMQpraHablpy YIEpiCTepiHIH JKeAel JaMybl aKlapaTThIK-
KOMMYHUKAIMSUIBIK TEXHOJIOTUSIAPABIH, dcipece QNeyMETTIK JKeIUIepiH, aJaMHbIH KYHIETIKTI
OMIpIHJET] PONiH alTapibIKTail apTTRIpAbL. OJEYMETTIK KeJijdep apKbUIbl aKMapaTThIH Y3JIKCi3
’KaHaPBIT OTHIPYHI TYJIFAHBIH QJIEYMETTIK OpTaFa KaThlcy (hopMasapblH ©3repTin KaHa KoiMaii, OHbIH
TICUXOJIOTHSUTBIK  ON-ayKaThlHA Ja eneynm biknan eryae. Ocbl e3repicTep asChblHIA FHUIBIMU
onebuerTep/ie KEHIHEH 3epTTENN >KYPreH oJIeyMETTIK-IICUXOJIOTHSUIBIK KYObUTBICTapAbIH Oipi —
FoMO (Fear of Missing Out), sFHH MaHBI3JbI QJIEYMETTIK OKUFAIAPJIbI, TOKIPUOEIEepl HeMece
aKmapaTThl ©TKi31 any KOpKbeIHbIIIEI [Przybylski A.K. et al., 2013].

Conrbl xbuigapel Fear of Missing Out (FOMO) ¢deHomeHiHe apHaiiFaH 3epTTeyJepiH CaHbI
KapKBIH/IbI ©CIM, OYJI YFbIM TICUXOJOTHS, HUMPIIBIK MiHE3-KYJIBIK, MAPKETHHT KOHE KOMMYHUKALIUS
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