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OCYIIECTBIISIETCS. B OCHOBHOM B OIIPEIEICHHOM KJIACCHOM KOJUICKTHBE KaK IIepBoe OOBeTUHEHUE
IIKOJIFHUKOB, B KOTOPOM (OPMHUPYIOTCS 0OCOObIEe OTHOIICHHS VYYaINXCs, BIHAIONIME Ha TPOIECC
COlMAJN3aIlMi  JIMYHOCTH, €€ JYXOBHO-HPAaBCTBCHHOE CTAHOBJCHHE, UYTO TpeOyeT MOCTOSHHOU
MEIarorM4ecKoi KOppeKUHn. be3 akTUBHON AEATENbHOCTU KJIACCHOTO PYKOBOAMUTENS HEBO3MOXKHO CO34aTh
TICUXOJIOTHYECKUI KOM(OPT, TBOPUECKYIO aTMoc(hepy, YCIOBHUS, B KOTOPBIX ydalllHecs HadalbHBIX KIACCOB
CMOTYT TIO-HACTOSIIIEMY alaNTHPOBATHCS, PACKPBITHCS M TBOPUYECKH peanm3oBarh ceOs. B OombpmmHCTBE
CJIy4acB B COBPEMECHHBIX YCIOBHIX OCTACTCS ICATEIBHOCTD KJIACCHOTO PYKOBOIUTENIS, COUCTAIOIIAs YUYCOHYIO
Harpy3Ky IO TIpeAMETy C OpraHM3aluell BOCIHTATeNbHOW paboTel B Kiacce. MHCTUTYT KIIAaCCHOTO
PYKOBOZCTBA MPOAOIDKAET Pa3BUBATHCS, MEHAIOTCA MOJENH, (DYHKITHH, (DOPMBI U COAEpKAHHE €ro PabOoTHI.
KiaccHbIf pyKOBOIUTEINB OCTaETCS IECHTPAIbHON (PUTYPOH BOCIMTATEIBHOTO MpoIlecca B 00pa30BaTeIbHOM
YUPEKIACHUU.

Kniouesvle cnoea: HavanbHBI, KJIACCHBIM PYKOBOJAUTENb, YUYWUTEIb, BOCIHUTAHUE, METOJbI, IIENArOrvKa,
BEAYLLIHUMN.
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Abstract

The primary school teacher, as well as the class teacher, is the direct and main organizer of educational work
at the first stage of education, an official appointed by the school director to carry out educational work in the
classroom. No matter how we talk about strengthening the educational function of learning, the educational
process is carried out mainly in a certain classroom group as the first association of schoolchildren, in which
special student relationships are formed that affect the process of socialization of a personality, its spiritual
and moral formation, which requires constant pedagogical correction. Without the active activity of the class
teacher, it is impossible to create psychological comfort, a creative atmosphere, conditions in which primary
school students will be able to truly adapt, open up and creatively realize themselves. In most cases, in modern
conditions, the activity of the class teacher remains, combining the educational load on the subject with the
organization of educational work in the classroom. The Institute of Classroom Management continues to
develop, the models, functions, forms and content of its work are changing. The class teacher remains the
central figure of the educational process in an educational institution.
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Abstract

This study examines the effectiveness of Inquiry-Based Learning (IBL) in enhancing motivation, engagement,
and academic performance in English as Foreign Language (EFL) contexts. Through a systematic literature
review and an experimental study, the research investigates how IBL fosters student autonomy and deeper
understanding of language concepts. Findings indicate that students exposed to IBL-based instruction
demonstrate higher levels of intrinsic motivation, greater interest in learning, and improved confidence in using
the target language. The inquiry-driven approach encourages active participation, problem-solving, and
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collaboration, leading to sustained engagement and improved academic outcomes. Students’ perceptions of
IBL were predominantly positive, despite initial challenges in adapting to a less structured learning
environment. The study highlights the pedagogical potential of IBL in EFL instruction and suggests its broader
integration into language education. Future research should explore its long-term impact on language
acquisition and adaptability across diverse learning contexts.

Keywords: Inquiry-Based Learning, English as a Foreign Language, motivation, student engagement, learner
autonomy, active learning, collaborative learning, critical thinking, pedagogical strategies, second language
acquisition.

Introduction

Motivation and engagement are key factors influencing success in language learning, particularly in
the context of English as a Foreign Language (EFL). They not only contribute to academic success
but also foster the development of lifelong learning skills. One of the effective ways to promote these
qualities is through the Inquiry-Based Learning (IBL) method, a student-centred methodology that
gives learners an opportunity to be in charge of their learning [Gholam A., 2019: P.113].

Traditional teaching methods, which often rely on teacher-centered instruction and memorization,
have been criticized for failing to actively engage students in the learning process. In contrast, IBL
emphasizes student-driven exploration, critical thinking, and problem-solving, aligning with
constructivist theories of learning [Ashirimbetova M., Shayakhmetova D., 2024: P.47]. IBL
encourages students to ask questions, design investigations, and draw conclusions, thereby promoting
deeper understanding and intrinsic motivation.

As education systems worldwide shift towards student-centered learning approaches, understanding
effective methods for fostering motivation and engagement in EFL classrooms has become
increasingly relevant. Despite the recognized potential of IBL, the effectiveness of it in enhancing
motivation and engagement remains underexplored.

This study aims to address this gap by comparing the outcomes of students in an IBL-based
experimental group with those in a traditional instruction control group. The research questions
guiding this study are:

1. How does IBL impact students’ intrinsic motivation and engagement compared to traditional
instruction?

2. How do students perceive the IBL approach compared to traditional methods?

Methods

This study investigates the impact of Inquiry-Based Learning (IBL) on enhancing motivation and
engagement in the context of English as a Foreign Language (EFL) instruction. To address this topic
comprehensively, a systematic literature review approach was employed, synthesizing qualitative and
quantitative findings from existing studies. The methodology aims to examine how IBL influences
students’ intrinsic motivation and engagement in language learning.

The study was conducted in two phases. The first component of the research design involved the
analysis of studies published between 2000 and 2024. The review focused on the implementation of
IBL in language learning contexts, with particular attention to the impact of IBL on motivation and
engagement. The selected studies were analyzed to identify common themes, challenges, and
discrepancies in how IBL has been applied in classrooms, as well as the outcomes it yields in terms
of enhancing students’ motivation and engagement levels.

The second phase consisted of an empirical study involving second-year university students enrolled
in a foreign language: two-foreign languages study program. In the study where experimental and
control groups were used, the students were randomly assigned to either the experimental group or
the control group, ensuring similarity in terms of the levels of motivation and engagement. The
experimental group was exposed to IBL-based instruction, which focused on student-driven inquiry,
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problem-solving, and critical thinking activities. In contrast, the control group followed traditional
instruction methods, consisting of teacher-led lessons and teacher-centered strategies.

The study materials used in the research included custom-designed lesson plans and motivation and
engagement questionnaires. The procedure followed in the studies typically involved a pre-survey to
assess motivation and engagement levels, followed by an intervention where the experimental group
received IBL-based instruction and the control group continued with traditional methods. After the
intervention, a post-survey was conducted to evaluate the changes in the levels of motivation and
engagement.

The data analysis was focused on comparing the results of the experimental and control groups,
identifying significant differences in motivation and engagement levels. By synthesizing both
qualitative and quantitative data, this study aims to provide a comprehensive understanding of the
impact of IBL on EFL learning environments. The research will also highlight the challenges and
barriers faced in implementing IBL and suggest practical recommendations for future research and
educational practices.

Literature review

The systematic review of the literature revealed several key findings regarding the impact of IBL on
motivation and engagement. The studies that were analyzed showed a clear trend indicating that IBL
had a positive effect on students’ motivation and engagement compared to traditional instructional
methods.

A study by Rafiq, Triyono, and Djatmiko (2023) explored the integration of Inquiry-Based Learning
(IBL) and Problem-Based Learning (PBL) in vocational education and its impact on student
engagement. Their findings indicated that while both methods enhanced student-centered learning,
IBL was particularly effective in developing systematic and logical thought, whereas PBL
emphasized adaptability and problem-solving skills. The study also highlighted that students in the
IBL group demonstrated higher engagement levels, actively seeking information and collaborating
with peers to explore solutions, ultimately fostering deeper conceptual understanding and motivation
[Rafig A.A. et al., 2023: P.660].

For instance, R.Meulenbroeks found that students who participated in inquiry-based learning
practical, particularly those supported by instructional videos, showed significant gains in intrinsic
motivation compared to those in the control group using traditional direct instruction. The study
highlighted that students in the IBL groups experienced higher levels of interest, enjoyment and
perceived competence, which are key components of intrinsic motivation [Meulenbroeks R. et al.,
2024: P.350].

Another study by Talampas (2024) further supports the positive impact of Inquiry-Based Learning
(IBL) on student engagement and motivation. The study revealed that the utilization of IBL in the
learning process significantly enhanced students’ motivation, with high levels of engagement
reported [Talampas M., 2024: P.1]. The study also found that IBL fostered critical thinking and
problem-solving skills, as students were encouraged to ask questions, explore new concepts, and
collaborate with peers. This active participation in the learning process not only increased their
interest in science but also improved their ability to apply knowledge to real-world situations.
Talampas emphasized that IBL’s student-centred approach allowed learners to take ownership of their
learning, which in turn boosted their motivation and engagement in the classroom [Talampas, 2024:
P.5].

Continuing from the previous discussion, another study by Caswell and LaBrie (2017) provides a
unique perspective on the impact of IBL from the viewpoint of a graduate student in collegiate studies.
Initially, he expressed apprehension about the IBL approach, as he was accustomed to traditional,
teacher-centred instruction in his studies. However, as the course progressed, he found that the IBL
method encouraged him to take ownership of his learning, engage deeply with the material, and
collaborate with peers to solve complex problems. Despite the initial frustration and difficulty in
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understanding the material without direct guidance, he reported that the IBL approach ultimately led
to a deeper conceptual understanding of the subject content. He noted that the collaborative nature of
the class, where students presented their solutions and received feedback from peers and the
instructor, significantly enhanced his critical thinking and problem-solving skills [Caswell C.J.,
LaBrie D.J., 2017: P.164].

The analysis of the studies also highlighted the positive relationship between IBL and academic
performance. For example, a study by study by Ali (2020) investigated the impact of Inquiry-Based
Learning (IBL) on the development of reading and writing skills among university-level EFL (English
as a Foreign Language) students in Iraq. The study employed a quasi-experimental design, with one
group receiving IBL-based instruction and the other following traditional teaching methods. The
results revealed that students in the IBL group showed significant improvement in both reading and
writing skills compared to the control group [Ali H.F., 2020: P.92].

Ali (2020) also highlighted that the IBL model encouraged students to take an active role in their
learning process. By engaging in problem-solving activities and collaborative discussions, students
were able to develop a deeper understanding of the material and apply their knowledge in new
contexts. This active participation not only improved their academic performance but also increased
their motivation and confidence in using English [Ali H.F., 2020: P.95].

These studies collectively highlight the multifaceted benefits of Inquiry-Based Learning, including
increased student motivation and engagement, enhanced critical thinking and problem-solving skills
as well as improved academic performance. The findings suggest that IBL is a powerful pedagogical
approach that can transform traditional classrooms into dynamic, student-centered learning
environments.

Results

Building on the insights from the literature, which demonstrate the effectiveness of Inquiry-Based
Learning in enhancing motivation and engagement, the following experiment was designed to explore
its impact in a university-level EFL context. The experiment involves two groups of students: an
experimental group exposed to IBL-based instruction and a control group following traditional
teacher-centered methods. The aim of this experiment is to investigate how these different
instructional approaches influence students’ motivation and engagement towards learning English.

The participants in this study were 30 second-year English as a Foreign Language (EFL) students
enrolled at L.N.Gumilyov Eurasian National University. They were randomly assigned to two groups:
the experimental group (15 students) and the control group (15 students). The groups were similar in
terms of age, gender, and academic background, ensuring that any observed differences could be
attributed to the instructional method. The study also ensured that both groups had similar levels of
prior knowledge in English language skills.

For the experimental group lessons based on IBL were conducted, which emphasized student-
centered activities, active learning, and collaboration. The lessons in this group were designed to
foster curiosity, critical thinking, and problem-solving skills. Throughout the 4-week intervention,
students were encouraged to ask questions, investigate English language concepts independently, and
collaborate with peers in group tasks. Activities included group discussions, research projects,
student-led presentations, and reflection journals. These activities were aimed at promoting deeper
engagement with the content and encouraging students to take ownership of their learning.

In contrast, the control group followed a traditional teacher-centered approach, where the instructor
was the primary source of knowledge, and students primarily absorbed information through lectures.
The focus was on memorization, repetitive practice, and individual assignments. Students worked
individually on exercises, and the teacher led the class with limited opportunities for student
participation.

The materials used for both groups included customized lesson plans aligned with the same learning
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objectives, focusing on improving language skills and language comprehension. In addition to the
academic performance tests, pre- and post-intervention surveys were used to assess students’
motivation and engagement levels. These surveys included Likert-scale questions and open-ended
prompts.

The study was conducted over a 4-week period. In the first week, both groups took a pre-test, which
assessed the level of students’ motivation and engagement to measure their attitudes toward the
subject and their level of participation in learning. Over the following 3 weeks, the experimental
group engaged in IBL-based instruction, while the control group followed traditional teaching
methods. At the end of week 4, both groups completed the same motivation and engagement
questionnaire. The data from these tests and surveys were analyzed to determine the impact of the
different instructional methods on students’ levels of motivation and engagement.

The distribution of students’ degrees of motivation as gathered from both the experimental and
control groups is represented in Table 1.

Table 1
Distribution of students’ motivation levels in experimental and control groups
before the experiment
Type of group Degrees of motivation
Total number Very low Low Average High Very high
of students
Experimental 15 2 3 5 4 1
Control 15 2 2 6 4 1

The results indicated that students in both groups generally demonstrated an average level of
motivation. While the experimental group showed slightly lower motivation levels compared to the
control group, the difference between the two is not particularly significant. Since the majority of
students in both groups fell within the “average” motivation category, there is considerable potential
for the implementation of the IBL method to enhance students’ motivation and engagement.

Following the initial assessment, the experimental teaching phase was conducted, during which the
Inquiry-Based Learning (IBL) method was implemented. The lessons in the experimental group were
designed to encourage students to explore language concepts independently, ask questions, and
engage in collaborative activities. One of the key tasks used during the intervention was a problem-
solving discussion activity. In this task, students were presented with a real-life scenario where they
had to plan a short cultural exchange program for international students visiting their university.

Students were divided into small groups and guided through an inquiry process where they researched
different cultural aspects, brainstormed possible activities, and discussed how to present their ideas
effectively in English. Instead of receiving direct instructions from the teacher, they were encouraged
to seek information, ask critical questions, and evaluate the effectiveness of their program through
peer discussions. This task not only developed their language skills but also fostered engagement,
critical thinking, and collaboration.

At the end of the experimental teaching phase, the same motivation and engagement questionnaire
was administered to both the experimental and control groups. The post-test results revealed that
students in the experimental group, where the IBL method was used, demonstrated higher levels of
motivation and engagement compared to their initial assessment. The number of students in the "high"
and "very high" motivation categories increased, while fewer students reported "low" motivation
levels. In contrast, the motivation levels in the control group remained unchanged.

Table 2 presents the results of students’ degrees of motivation in the experimental and control groups
after the experiment.
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Table 2

Distribution of students’ motivation levels in experimental and control groups after the experiment

Degrees of motivation
Type of group | Total number | Very low Low Average High Very high
of students
Experimental 15 0 1 6 6
Control 15 2 2 6 4 1

The comparative analysis of the motivation levels of both groups at the beginning and end of the
study is presented below (Figure 1).

Degrees of motivation at the Degrees of motivation at the end of
beginning of the study the study
Very high == Very high =
Very low = Very low m——
0 2 4 6 8 0 2 4 6 8
m Control = Experimental m Control ™ Experimental

Figure 1. Comparative analysis of motivation levels in experimental and control groups
at the beginning and end of the study

Thus, these findings suggest that the implementation of the IBL method had a positive impact on
students’ motivation and engagement, as students became more actively involved in their learning
process. The student-centered nature of IBL allowed them to take ownership of their learning, which
contributed to increased enthusiasm and participation in classroom activities.

Discussion

The findings of this study highlight the effectiveness of Inquiry-Based Learning (IBL) in fostering
motivation and engagement among future English language teachers. The results demonstrate that
students who engaged in IBL-based activities exhibited higher levels of both.

One of the key implications of this study is the significant impact of IBL on student engagement. The
results suggest that when learners are actively involved in the process of inquiry, they become more
responsible for their own learning, leading to deeper comprehension and retention of the material.

A particularly notable finding of this study is the improvement in collaborative learning among
students in the IBL group. The inquiry-based tasks, such as the problem-solving discussion on cultural
exchange programs, encouraged students to work together, share ideas, and critically analyze
different perspectives.

Despite these positive findings, there are some limitations to consider. First, the study was conducted
over a relatively short period (4 weeks), which may not have been sufficient to fully assess the long-
term impact of IBL on motivation and engagement. Future studies could extend the duration of the
intervention to determine whether the observed effects are sustained over time.

In terms of pedagogical implications, the findings suggest that incorporating IBL into EFL instruction
can significantly enhance student motivation and engagement. Educators should consider integrating
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inquiry-driven activities into their lesson plans, focusing on problem-solving tasks, collaborative
projects, and student-led discussions. However, it is also important to provide structured support
during the initial stages of IBL implementation to help students transition from passive learning to
active inquiry.

Future research should explore the impact of IBL on other aspects of language acquisition, such as
critical thinking skills, creativity, and long-term knowledge retention. Additionally, investigating how
different variations of IBL (e.g., guided inquiry vs. open inquiry) affect student outcomes could
provide valuable insights for educators looking to tailor this approach to their specific teaching
contexts.

Conclusion

The findings of this study provide compelling evidence that Inquiry-Based Learning (IBL) is an
effective approach for enhancing students’ motivation and engagement in EFL contexts. The
systematic literature review and experimental study demonstrated that students exposed to IBL-based
instruction exhibited higher levels of intrinsic motivation and engagement compared to their peers in
traditional teacher-centered classrooms.

The results revealed that students in the experimental group, who participated in IBL activities,
reported greater interest in learning, a stronger sense of autonomy, and increased confidence in using
the target language. The collaborative and inquiry-driven nature of IBL allowed students to take
ownership of their learning, which contributed to their sustained engagement and deeper
understanding of English language concepts. Furthermore, the academic performance of the
experimental group showed significant improvement, reinforcing the idea that IBL not only enhances
motivation but also leads to tangible learning gains.

Moreover, students’ perceptions of IBL were overwhelmingly positive. They appreciated the
opportunity to engage in real-world problem-solving, critical thinking tasks, and collaborative
discussions. Although some initial challenges were noted (such as adapting to a less structured
learning environment), students ultimately found the IBL approach to be more stimulating and
rewarding than traditional methods.

The implications of these findings suggest that EFL educators should consider integrating IBL into
their teaching practices to foster more engaging and effective learning experiences. IBL provides a
framework that aligns with these pedagogical goals, giving the increasing emphasis on learner
autonomy and critical thinking in modern language education. Additionally, its adaptability across
various proficiency levels and educational settings makes it a versatile tool for language teachers.

Future research should explore the long-term impact of IBL on students’ linguistic proficiency, as
well as its effectiveness in hybrid and digital learning environments. Investigating how IBL strategies
can be optimized for students with different learning styles and cultural backgrounds would further
enrich the understanding of its pedagogical potential.

In conclusion, Inquiry-Based Learning serves as a transformative pedagogical tool that redefines
traditional EFL instruction, shifting the focus from passive knowledge reception to active knowledge
construction. IBL equips students with essential language skills while preparing them to become
independent and reflective learners in an increasingly complex world.
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3epTTeyre Heri3ieareH OKbITY Jici ApKbLJIbI CTYAEHTTEPAiH MOTUBAIIUICHI MeH OeJICeHaiTirin
apTThIPY

'4.Kanuesa, ' P.@ Kycynosa
J1.H I'vmunes amvinoazer Eypazus ynmmuix ynusepcumemi (Acmana, Kazaxcman,)

Anoamna

By 3eprrey 3eprreyre HerizaenreH okpITyabH (Inquiry-Based Learning, IBL) MoTHBaIUsIHEI koHE KAaTBICYIbI
apTTBIPYAaFbl THIMAUIITIH KapacTeipazpl. JKyiien o1e0u 1mony MeH SKCIEpPUMEHTTIK 3epTTey apkbuisl IBL
CTYJIEHTTEP/IiH aBTOHOMUSICHIH JTAMBITYFa XKoHE TiJTIK YFRIMAAPABI TEPEHIPEK TYCIHyTe KaJlail bIKIaI eTeTiHi
3eprrengi. Hotmxkenep IBL omiciMeH OKBITBUIFaH CTYIACHTTEPIIH ITKI MOTHBAIMSCHIHBIH KOFaphl JCHIeHiH,
OKyFa JIETEH KbI3bIFYIIBUIBIFBIHBIH APTYBIH KOHE MAaKCaTThl TULAI KOJIAHYAarbl CEHIMIUITIHIH KYLICIOIH
KepceTTi. 3epTTeyre Heri3aenreH a/ic OeceH i KaThlCy Ibl, MaceNeIepi ey i )kaHe OipJIecKeH )KYMBICTHI
BIHTAJTAHABIPAJBI, OYJ TYPaKThl KbI3BIFYIIBUIBIK MEH aKaJEeMHSUIBIK HOTIDKEIEPIiH >KaKcapyblHa OKeJeli.
Crynenrrepaiy IBL-re nmeren keskapachl HeTi3iHEH OH OOJIbI, JETCHMEH OKy OpTachiHa OeHimzenyje
Oacrankpiia KUeIHABIKTap Oobl. 3eprrey IBL-iH mIeT TiIepiH OKBITYAaFb! IIeJarorMKaIIbIK QJIeyeTiH aTall
KepceTell *oHe OHBbl TUIMIK OimiM Oepyre KeHipeK eHrisyAl ychiHaabpl. bonamak 3epTTeyiiep OHBIH Tid
MEHIepyre y3aKk Mep3iMJi aCepiH xoHe apTypJi OiiM Oepy KOHTEKCTTEpiHe OeHIMIEITyiH 3epTTeYl KepeK.
Tytiin co30ep: 3epTTEyre HETI3NEITeH OKbITY, aFbLIIIBIH TiT T T PeTiHAe, MOTHBALIMS, CTYJACHTTEPIIH
OeJNCeHiNIr, OKYIIBIHBIH aBTOHOMUSICHI, OEJICEHl OKBITY, OipJIECKEH OKBITY, CHIHU OMJIay, HeJaroruKaiblk
CTpaTerusuiap, eKiH Tiai MeHrepy.

IToBbIlIEHHE MOTHBALIUM H BOBJICUEHHOCTH CTYAE€HTOB 4Yepe3 HCCJIeA0BATEILCKUI METO Oﬁy‘leHI/lﬂ

'4.Kanuesa, ' P.@.Kycynosa
!Eepasuiickuii nayuonansuuiii ynueepcumem umenu JI.H.I'ymunesa (Acmana, Kazaxcman)

Annomayus

B nanHOM mccnenoBaHnu paccMatpuBaercs 3G dekTuBHOCTh 00yueHHs Ha OCHOBe uccliienoBanuid (Inquiry-
Based Learning, IBL) B MOBBIIIICHMM MOTHBAIIMH, BOBJICUYECHHOCTH W aKaJeMHUYCCKOW YCIEBACMOCTH B
KOHTEKCTEe WM3YYCHHs aHTIHicKoro s3bika kak mHocTpanHoro (EFL). Ilyrem cucrematmdeckoro o03opa
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JIUTEPaTypbl U SKCIICPUMEHTAJIBHOTO HCCIIEAOBaHUSA aHalIu3upyercs, kak IBL crmocoOCTByeT pa3BUTHIO
ABTOHOMHH yYaIuxcst u 0oJiee TITyOOKOMY TOHMMAHHIO S3BIKOBBIX KOHIICMIHI. Pe3ynpTaThl OKa3bIBAIOT,
4TO CTYJCHTHI, oOyd4aBmmecs o meronuke IBL, meMoHCTpupyroT OoJjiee BHICOKHN ypOBEHb BHYTPCHHEH
MOTHBAIIH, OONBIINH HHTEPEC K OOYUCHHUIO U IMOBBINICHHYIO YBEPCHHOCTD B UCTIOIB30BAHUH IIEICBOTO S3BIKA.
HccnenoBatenbCKuil MOAX0]] CTUMYJIHPYET aKTUBHOE ydacThe, pelleHHe MpoOjieM W pa3BHBAeT HABBIKU
TpynmnoBoil paboThI, YTO NPHUBOAWT K YCTOHYMBON BOBICYEHHOCTH W YIYUINICHHIO aKaJeMHYECKUX
pe3ynbraToB. Bocnpusitue IBL cryaeHTaMu B 11e510M ObLIO TIOJOKUTEIBLHBIM, HECMOTPS Ha IIEPBOHAYAIILHBIC
TPYOHOCTH B aJanTalii K MEHee CTPYKTYpPHpOBaHHOW yueOHOH cpeme. lccrmenmoBaHne MOmAYepKHBAET
negarorudeckuii moreHnuan IBL B mpemogaBanny aHTIUICKOTO SI3BIKA I PEKOMEHYET ero 0ojiee MUPOKYIo
WHTETPAIMIO B S3BIKOBOEC O0pa3oBaHUE. bymylnmme WCCIeNOBaHUs OKHBI W3YYHUTh €ro JIOJITOCPOYHOE
BIIMSHHE HA OCBOCHUE SI3bIKA U aJTAITHBHOCTh B PA3JIMYHBIX 00Pa30BaTEIIEHBIX KOHTCKCTAX.

Kntouesvle cnosa: nccnenoBaTebCKuii METO 00yUeHUS, aHTTUICKUH 3K KaK MHOCTPAHHBIA, MOTHBAIIHS,
BOBJICUCHHOCTh CTYJICHTOB, aBTOHOMHS Y4YallluXCs, AaKTHMBHOE OOy4YeHHE, KOJUICKTUBHOC OOYy4YCHHE,
KPUTHYECKOE MBILUICHHE, TIEJarornuecKie CTpaTeruu, OCBOCHUE BTOPOTO S3bIKA.
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